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Harmony Movement is a Toronto-based non-profit organization founded in 1994
to combat interracial intolerance and to confront the “us versus them” attitude
which was prevalent in Canadian society at that time. Through our interactive
diversity and equity education programs, we encourage critical thinking,
courageous conversations and strategy building to address and take action
against stereotypes, prejudice, discrimination, racism and other forms of
oppression.

ABOUT VOICES OF CANADIAN YOUTH (VCY)
From April 2018 to February 2019, Harmony Movement embarked on a national
journey to capture the voices of Canadian youth. With funding from Canadian
Heritage, we traveled from coast to coast delivering programming in every
province and territory.
The focus of the project was on storytelling for social change. Facilitators led
students in an exploration of the power of stories to create inclusion and
equity. In each location, diverse local storytellers joined us. Students were able
to hear about issues impacting their communities as well as learn directly from
the individuals who have been leading the work of equity and inclusion.
Through a series of activities, students reflected on their own identities, their
own experiences with inclusion and exclusion, and the power that their stories
held. Participants had the opportunity to visit the Speakers' Corner, a space
where they could share as much or as little about their own "story." Prompts
included the following: When was a time when you felt included? When have
you felt excluded? What is something you wish others knew about you? With
permission, their stories were collected and formed the basis of our educator
resource.
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HOW TO USE THIS RESOURCE
"We are the future, and we can help make
the future better if we share stories."
- Student participant; Abbotsford, BC

As leaders in equity and diversity education, we have
been driven to create a platform for student voice. Our
Speakers' Corner was just one way in which we were
able to reach that goal.
Videos of student stories are the focal point of each
lesson plan included in our Voices of Canadian Youth
Educator Resource. We have selected stories from
across Canada and developed corresponding lesson
plans that will help you, the educator, create space for
meaningful discussions surrounding inclusion, social
equity and diversity.
While the curriculum links will vary depending on the
province or territory in which you teach, content will
generally correspond to outcomes relating to equity
studies, civics, research in gender studies and family
studies. In addition, plans are likely to correspond with
history and language outcomes where applicable.
Lesson plans have been developed with secondary
students in mind, but educators are free to adapt the
content where they see fit. Additional resources and
supplemental materials are included directly following
each lesson plan. A glossary of useful terms is also
included at the end of the resource, as are links to
additional resources.
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VOICES OF CANADIAN YOUTH - GENDER

LESSON 1: GENDER
TIME
ALLOTTED:

Minimum 1 class period. Several activities have been provided in
order to allow you to choose which work best for your class.
Length can be adjusted accordingly.

ESSENTIAL
QUESTION:

What are the current perspectives on gender roles?

EXPECTED
OUTCOME:

MATERIALS:

To gain a better understanding of issues regarding gender roles.
The media is a large source of negative and positive portrayals.
The main goal is for students to be able to recognize issues and
reflect on personal experience.
Optional computer (for research component)
Access to Internet: YouTube links provided
Harmony videos (2): Voices of Canadian Youth - Meera
Voices of Canadian Youth - Carter
See end of lesson for supplemental materials
Photo: Student participant from Ontario
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INTRODUCTION: GRAFFITI + GALLERY WALK

10 minutes

Important note: This activity is intended for mature students - groups that you believe can
manage the activity with respect. If you have any concerns, skip or modify the activity.

1. Print out the photos of stereotypically gendered and non-stereotypically
gendered individuals found at the end of the lesson plan.
2. Place photos around the room, ensuring that there is a space around the
photos on which students can write.
3. Without providing any instruction, ask students to circle the room, stopping
at each photo and writing down any thoughts or questions that they might have.
This is completely open with the caveat that all comments must be respectful.
4. After students have circled the room once, ask them to re-visit each photo,
noting comments and questions added by other students.

POST-INTRODUCTION DISCUSSION

5-10 minutes

After students have had time to read questions and comments, present the
following questions for discussion:
What were some of your initial thoughts when you saw the pictures?
Were there any comments or questions from other students that surprised
you or provided a new perspective?
What are some ideas we have as a society regarding traditional gender roles?
Where do our ideas about gender come from?

VCY STORYTELLING VIDEOS

5 minutes

1. Voices of Canadian Youth - Meera
2. Voices of Canadian Youth - Carter
* Note: Video #2 also corresponds with lesson on sexual
orientation and LGBTQ rights
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POST-VIDEO DISCUSSION

10 minutes

After watching the video(s), present the following discussion questions. These
can be discussed in groups or as a class.

1. What social norms or "rules" are the students experiencing?
2. How do social rules vary between male- and female-presenting students?
Consider creating a chart on the board outlining the "rules" that these students experience as
well as other "rules" that society tells us we need to live by based on sex (which is different from
gender).

TO CONSIDER:
There are a few important points to keep in mind during this portion of the
lesson plan:
Avoid re-emphasizing the gender binary (that people are male OR female).
Make it a point to recognize that gender exists on a spectrum and that "rules"
can often feel amplified for individuals who don't see themselves as
either/or. Consider using the following language: male or female presenting,
someone who identifies as a woman or man. This might be an opportunity to
introduce pronouns that are outside of the binary such as they/them.
These discussions are a chance for students to see the ways in which gender
discrimination impacts all genders. There is a false idea that gender equity
only benefits individuals who identify as women; this is an opportunity to
dispel that myth.

GENDER IN THE MEDIA: MULAN

5-10 minutes

Where do we get ideas about gender from? When do we start learning gender
norms? Are these expectations "natural" or constructed? Take some time to
unpack these questions with your students. The focus of this lesson will be on
the impacts of media on gender stereotypes.
Introduce the movie Mulan with the clip at this link:
https://youtu.be/pIn7lhPh5Aw
What gender stereotypes are reinforced through this song? And as a Disney
movie, how is this shaping the perceptions young children have about gender?
Can your students think of any other examples?
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GENDER IN THE MEDIA: ADVERTISEMENTS

10 minutes

How is our understanding of gender changing currently? How have social
movements like the #MeToo Movement played a role in shifting how we think
about gender?

1. Gillette (2019): The Best Men Can Be
2. Nike (2019): Dream Crazier
What gender stereotypes and social norms are these advertisements
addressing? Do you think they are effective? Why or why not?

ASSIGNMENT
When we hear stories of people defying stereotypes, we break the "rules" of
what is considered "normal" behaviour. For this assignment, have each student
write down one way that they defy a gender stereotype. This is an anonymous
assignment - students are welcome to type their responses for more anonymity.
Feel free to check that each student has completed the activity, but names do
not have to be attached. Have a space in your classroom where students can
compile responses (on a wall, for example). This can form the basis of further
discussions or serve as a temporary installation in your classroom.

ADDITIONAL RESEARCH PROJECT
The following is an optional research project designed to deepen understanding
of gender stereotypes while also strengthening research skills. The goal is to
help teachers meet research outcomes.
Exploring
In partners, students choose a topic related to gender studies (e.g., self-esteem
in adolescent girls; experiences of male primary school teachers or female auto
mechanics). Topics should be approved by the teacher and contain an aspect of
media representation.
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Formulate questions to guide their research and inquiry. For example:
If you were studying the portrayals of girls and women in music videos, how
might you select which videos to analyse?
What behaviour or symbols might you examine in the videos?
What other elements of the videos might provide evidence of gender norms
for women?
Investigating
Locate and select information relevant to their investigations from a variety of
primary sources (interviews, observations, surveys and questionnaires, original
documents and media) and/or secondary sources (journals, book reviews,
magazine articles, textbooks).
Formulate questions to guide their research and inquiry. For example:
What is the difference between a primary and a secondary source?
How can you determine whether a source is primary or secondary?
Why is it important to base your research on a variety of sources?
Processing Information
Analyse and interpret research information (e.g., compare results of surveys and
interviews; determine whether common themes arise in different sources).
Partners at this point should find another pair with whom to present their
findings. Information can be represented digitally (Powerpoint, Canva, website)
or another creative type of presentation (poster, infographic). Students should
justify their choice of medium (considering target audiences and considering
the most effective way to convey their message) in their presentation.
Post presentation discussion questions between pairs:
What "rules" are at play in each presentation?
How are gender norms perpetuated in each? Are there similarities?
How can we begin to challenge these norms?
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GRAFFITI WALK IMAGES
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Photo credit: Harmony Movement
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Photo credit: Harmony Movement
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Photo credit: Harmony Movement
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LESSON 2: RELIGION
TIME
ALLOTTED:

Minimum 1 class period. Several activities have been provided in
order to allow you to choose which work best for your class. Length
can be adjusted accordingly.

ESSENTIAL
Are some religions more privileged than others in Canada?
QUESTIONS: What is the difference between an ally and advocate? What
role does each play in social change?
EXPECTED
OUTCOME:

MATERIALS:

To understand the diverse religions that exist in Canada and think
critically about how one's religion influences a sense of identity.
Students are encouraged to consider whether or not different
religions are privileged in Canadian society. How can we level the
"playing field?"
Harmony videos (2): Voices of Canadian Youth - Nada
Voices of Canadian Youth - Leen
Articles (links included)
See end of lesson plan for supplemental materials
Photo: Student participants in British Columbia
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INTRODUCTION: RELIGIONS OF CANADA QUIZ

10 minutes

Students get into groups of 2-3 and complete the quiz attached at the end of
the lesson plan. After students have completed the quiz, review some of the
answers.
Questions to consider:
How did the students do on the quiz? How do they feel about their
understanding of religions on Canada?
Which questions were easier? Which were more difficult? What was
surprising?
What do you think it means that we know more about some religions than
others? What are the implications in our school? In Canadian society?
Should atheism also be included in a list of religions? Why or why not?

VCY STORYTELLING VIDEOS + DISCUSSION

15 minutes

1. Voices of Canadian Youth - Nada
2. Voices of Canadian Youth - Leen
After watching the videos, ask the following questions:
What issues were the students facing?
How do stereotypes influence the way we think about
and interact with religions that are different from our
own?
These videos both relate to Islam. Are there any
stereotypes about other religions that you notice?

"People really don't know very much about
hijab, and I'd love to explain."
- Nada, Nova Scotia
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NEWS ARTICLES: GROUP READING

10 minutes

The following articles are intended to spark conversation on who "belongs" and
who doesn't with respect to religion in Canada. The first article pays homage to
an advocate for Sikh veterans who was denied entry into a local legion on
account of his headdress in 1993. The second article is an almost identical story
from 2018. The goal is to help students see that social change is a long process
and that issues continue in the present.
Toronto Star: Pritam Singh Jauhal fought for Sikh veterans
https://www.thestar.com/news/gta/2016/09/19/obituary-pritam-singh-jauhal-foughtfor-sikh-veterans.html
CBC: Sikh man gets apology after a P.E.I. Legion told him to remove his turban
https://www.cbc.ca/news/canada/prince-edward-island/pei-tignish-legionapologizes-for-turban-removal-request-1.4494665
Have students get into groups of 2-3. Give half of the groups the Toronto Star
article and the other half the CBC article. Do not provide any introduction to
the articles, simply that they are related to religious freedom in Canada. Give
groups the following questions to answer as they read:
Describe the defining moment in each article. What happened? Consider who,
what, where, when.
How do you think the Sikh man felt in this particular situation? Try to put
yourself in his shoes.
What do you think would be an appropriate solution to the incident? Do you
think that enough was done?

POST-READING DISCUSSION

10 minutes

After giving students time to read and discuss in small groups, ask students to
summarize the articles that they've read. Questions to consider as a class:
Canada prides itself on being a multicultural, inclusive country. Do these
stories support or contradict that narrative?
The first instance of religious discrimination occurred in 1993. The second
occurred in 2018. It seems like not much has changed, yet we know that
Canada has made a lot of progress in those 15 years. What does this tell us
about the timeline for social change?
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SOCIAL ACTION: DISCUSSION + ASSIGNMENT

10 minutes +

Consider the difference between being an ally and an advocate. An advocate
is someone who supports the rights of individuals with whom they identify.
An ally is someone who supports the rights of others, even if they do not
share the same identity.
Example: A woman lobbying for equal pay in Canada is an advocate. A man
attending a Woman's March is an ally.
TO CONSIDER:
In the videos we watched earlier, Nada and Leen both discussed their
experiences with Islamophobia in Canada. Which story involved allyship?
How?
Allyship and advocacy are different, but they are both vitally important to
social change. How so?
Optional video: Kids Explain Allyship
ASSIGNMENT
Allyship and advocacy are important terms to understand when considering
social change. For this assignment, students are asked to consider one person
who is either an ally or an advocate and who helps shift discussions around
religion. This can be as long or as short of an assignment as you choose students can work in groups or individually, they can create presentations or
write papers. The assignment can also prompt further class discussions.
Students should consider the following questions:
Who is the individual that you've selected? What's their story?
Is this person an ally or an advocate? Explain. What stereotypes do they
challenge?
Explain one new thing you've learned about their religion through your
research.
Examples include:
Nadia Bolz-Weber: Christian author and founder of Denver church that welcomes
all genders and sexual orientations (ally)
Ibtihaj Muhammad: Muslim American fencer on the U.S. Olympic team (advocate)
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INTRODUCTION: RELIGIONS OF CANADA QUIZ
In your group, match each symbol with a religion that is represented in
Canada. Once you think you've filled it out correctly, check in with your
teacher.
Discuss after checking in with your teacher:
Did you find the activity easy? Difficult?
Which symbols were most easily recognizable? How do you think this
relates to power and faithism?
If you had to give a brief overview of each religion (2-3 sentences), would
you be able to? Which would be easiest? Which would be most difficult?
SIKHISM

ISLAM

TAOISM

JAINISM

BUDDHISM

CHRISTIANITY

HINDUISM

JUDAISM
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LESSON 3: RACE
TIME
ALLOTTED:

Minimum 1 class period. Several activities have been provided in
order to allow you to choose which work best for your class.
Length can be adjusted accordingly.

ESSENTIAL
QUESTIONS:

What is the history of race relations in Canada? How does this
history inform contemporary race relations?

EXPECTED
OUTCOME:

To more deeply understand the history of race relations in
Canada and the ways that racism and racial inequity continue to
function in contemporary society. The goal is for students to gain
awareness and, as a result, become stronger anti-racism
advocates and allies.

MATERIALS:

Harmony Video: Voices of Canadian Youth - Kevin and Cahj
Access to Internet: Youtube link provided
See end of lesson plan for supplemental materials
Photo: Students action planning in Nova Scotia
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INTRODUCTION: GROUP QUIZ

10 minutes

Review the Harmony PowerPoint on the history of Canadian race relations here.
Divide students into groups of 4-5. Depending on the background knowledge
your students already have, feel free to provide them with an answer bank or
hints. Print out of answers can be found at end of lesson plan.
Move through each slide, giving students time to answer each question. Groups
receive points based on correct answers; more points can be given if students
are able to share additional information. Spend time sharing the answers with
students while also providing space to discuss information further.
How many questions were your students able to answer? Do they have a strong
understanding of race relations in Canada? If not, why might that be?

VCY STORYTELLING VIDEO + DISCUSSION

15 minutes

1. Voices of Canadian Youth - Kevin and Cahj
After watching the videos, ask the following
questions:
What issues are the students facing?
As each student got older, how did their
feelings about race change?
Have you heard of or experienced similar
issues in your school of community? How do
people usually respond?

"I realized I should be myself. Stop trying to
be who you aren't."
Cahj, Prince Edward Island
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IS RACE REAL?

10-15 minutes

There are a lot of debates around the "reality" of race. Is it something that
biologically distinguishes people? Is it a social construct?
After a brief discussion, play this video: Is Race Real (myth debunked):
https://youtu.be/VnfKgffCZ7U
Did it help clarify anything for your students? Did it provide any new insights?
And how do they think that the content applies to the Canadian context?
The goal is to help students see that race is a social construct - that race itself is
something that has been created. It's important, however, to recognize that the
social construction of race has very real implications.

HEADLINES: RACE IN THE MEDIA

20 minutes

How does our exposure to media impact the ways we think about race? In this
activity, students will take a look at different news headlines and dissect the
messages that we receive. The goal is to help students read news sources
critically and to more readily recognize the messages that are being sent.
Three headlines are provided following the introductory quiz. Students are to
guess the headlines that accompany each image (multiple choice options are
available). With each headline discuss:
What information is being provided in this headline? What is being left out?
Do you think there are any subliminal messages being sent through these
headlines?
TO CONSIDER:
Slide 1: What images come to mind when we hear words like "troubled
housing project" or "dead in the hood"? What purpose does the photo serve?
Do these words help us humanize or dehumanize the man who was killed?
Would we feel differently if the headlines were any of the other options?
Slides 2 and 3: People in Quebec and Florida experienced horrific acts of
violence as each even unfolded. How are the headlines different? How are
the pictures different? Do you think there is a reason to name one of the
men and not the other? What words stand out?
- Nada; Halifax, Nova Scotia
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HEADLINES CONTINUED

20 minutes

Show students the video, Rewriting Racist Headlines:
https://youtu.be/-MHXY6vIoe4
Discuss in large or small groups:
What problems did Alexandra Bell see in the media?
How did she attempt to correct some of the biases she found in news
headlines?
Do you think her activism is effective? Why or why not?
We've already discussed that race is a social construct, but what "real-life"
implications do you think accompany these stereotypes?
ASSIGNMENT
Based on the direction your lesson takes and the activities you select, two
potential assignments are offered:
1. Students are to consider the history quiz that took place at the start of the
class. What else is missing from our history books? Students are to select a
time period in history or specific event and answer the following questions:
In learning about this event/time period, whose story is being told? From
whose perspective? What perspectives are usually missing when we consider
this event/time period?
Re-write a historical description of this event from an alternative
perspective. Include a minimum of 3 pieces of information (verified through
reliable sources) that you think are unknown to most Canadians or missing
from most history books.
Why is it important to hear about events from multiple vantage points?
2. Now that we understand how news can shape our understanding of ourselves
and each other, be on the lookout. Select one recent news article (from any
source) and answer the following questions:
Does the news source have a particular bias? (Are most of their stories leftor right-leaning?)
What are the subliminal messages that are "between the lines?"
Is there a way to re-write this article (in full or in part) to make it more
neutral? Should certain words or images be added or omitted?
- Nada; Halifax, Nova Scotia
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LESSON 4: ABILITY
TIME
ALLOTTED:

Minimum 2 class periods. Several activities have been provided
in order to allow you to choose which work best for your class.
Length can be adjusted accordingly.

ESSENTIAL
QUESTIONS:

How can we challenge our understanding of disabilities in order
to build inclusion? How can we create more inclusive schools and
societies?

EXPECTED
OUTCOME:

To gain a deeper understanding of disabilities and disability
rights. The goal is for students to understand that it is often
society - and not the disability - that acts as a barrier to full
inclusion. Students are expected to understand the difference
between visible and invisible disabilities as well as structural and
attitudinal barriers to inclusion.

MATERIALS:

Harmony video: Voices of Canadian Youth - Sidney
Access to Internet: YouTube links provided
Chart paper
Photo: Identifying stereotypes in Quebec
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INTRODUCTION: DEFINING DISABILITY

10 minutes

This introductory activity will help students explore different types of
disabilities and barriers to inclusion. When we think of people living with
disabilities, we often think of wheelchairs; when we think of barriers, we often
think of stairs vs. ramps. While these are not incorrect, they are incomplete.
The goal of this activity is for students to expand their understanding of
different types of disabilities and shift their understanding of what constitutes
a barrier. Often we think of the disability itself as an obstacle; in reality, the
obstacle is often how society is set up and the attitudinal barriers that prevent
meaningful inclusion.
Using chart paper, create the following visual with your students:

TO CONSIDER:
According to Statistics Canada, in
2017 13% of Canadian youth
reported having a disability.
For adults between the ages of
25 and 64, that number rose to 1
in every 5 people.

Visible Disabilities

Invisible Disabilities

Structural Barriers

Attitudinal Barriers

Structural Barriers

Attitudinal Barriers

Use a single colour to fill in the chart. You'll use a different colour following
the lesson - this will help you assess what your students have learned and any
shifts in attitude.
Depending on the grade level and prior knowledge your students may bring to
the lesson do this as a class or in small groups followed by whole-class
sharing.
- Nada; Halifax, Nova Scotia
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VIDEOS AND DISCUSSION

20 minutes

Taking a look at the chart your class has created, what do your students notice?
What assumptions do we make about people with disabilities? What
stereotypes exist?
Video 1: Things People with Disabilities Wish You Knew
This is a chance to talk to students about the importance of voice.
Challenging assumptions starts with letting people speak for themselves.
What are people with disabilities saying? What do they want people without
disabilities to know?
Video 2: Quadruple Amputee's Motivational Speech | Unstoppable Tracy
What assumptions did the principal make about Tracy? Did those
assumptions turn out to be accurate?
Video 3: Voices of Canadian Youth - Sidney

What assumptions did people make about
Sidney?
How did these assumptions impact her? What
barriers was she facing?
How did the fact that her disability was
invisible impact how she was treated and the
resources she was able to access?

ACTIVITY: SCHOOL WALK-THROUGH

20 minutes

In this activity, students will break into groups of 4-6. Using the Accessibility
Checklist provided at the end of the lesson, students will tour the school (in its
entirety or in sections by group) in order to assess how accessible the school is.
Upon returning to the classroom, ask students to share their findings.

- Nada; Halifax, Nova Scotia
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ACTIVITY: SCHOOL WALK-THROUGH (CONTINUED)
Consider the following questions:
How accessible is the school?
Have students noticed these as barriers before?
Is there anything that is not on the list that students have considered?
What attitudinal barriers - which are much harder to see - exist within the
school? What changes can be made to address these barriers?

DEFINING DISABILITY REVISTED

5 minutes

Take another look at the chart that was created at the start of the lesson. Using
another colour, add any new understandings. This will allow students to easily
identify growth and recognize the impacts of critical thinking. A little bit of
awareness can go a long way!

ASSIGNMENT
Over the course of a week, have students select one public space that they
regularly visit (library, supermarket, park, etc.). Ask students to evaluate the
accessibility of the space. What structural barriers exist? What less obvious
barriers exist?
Again, the goal is to help students recognize that it is not the disability that
acts as an obstacle - it is the structures and attitudes in society that create
barriers to inclusion.
After completing the assignment, students are to get into groups of 5 and
discuss findings. Create a class chart (much like the chart created at the start of
the class) with the location and barriers identified.
As an additional project, students can take action to create change - either in
their school or in the public spaces they've analyzed. See the Action Planner
included in the appendix.
- Nada; Halifax, Nova Scotia
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ACCESSIBILITY CHECKLIST
Use this checklist to help identify barriers in your school.

YES

NO

1. Are there extra support staff for reading, writing, and math skills?
2. Does the playground have equipment that allows children of all
abilities to play together? (e.g. an accessible swing, ramps, tactile
surfaces and sound)
3. Are signs on the inside and outside of each room easy to read, with
large font or Braille?
4. Does the Public Address system offer visual announcements and
auditory announcements? (bell, closed captioned announcements on
screens, etc.)
5. Do fire drills use visual flashing lights in addition to loud noises?
6. Is there an emergency evacuation chair in all emergency exit areas?
7. Do stairs have colourful markings with grooves or rough textures so
you can feel where each stair ends?
8. Does the elevator include Braille signage and audio floor
announcements?
9. Is there at least one clearly marked parking space close to the front
entrance reserved for people with disabilities?
10. Are there resources for students with mental illnesses?
11. Is there a drop-off/pick-up zone with appropriate markings and level,
flat, no-slip surface?
12. Can the building/space be reached using a ramp rather than stairs?
13. Can doors be opened by pushing a button? Does the button stay open
for more than 10 seconds?
Some items in this checklist have been included with permission from the Rick Hansen Foundation. Additional materials can be found at
- Nada; Halifax, Nova Scotia
https://www.rickhansen.com/schools-communities/school-program
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YES
14. If the building has more than one floor, is there an elevator or lift that
brings you to the exact floor of a room’s entryway?
15. Are there grab rails inside the reserved bathroom stall?
16. Is there a variety of seating options in each classroom and in the
cafeteria? This includes chairs that can be moved to accommodate
wheelchairs and tables with rounded corners.
17. Are there lowered or variable height sinks and counters?
18. Are there nurses or first-aid certified individuals to assist students
with pain they may encounter throughout the school day? Do they have
training in mental illness?
19. Are there spaces around the school for students to take a break during
times that may be overwhelming?
20. Are there accommodations for students that have Individual learning
plans? (Technology, support from the schools designated SERTs).

How accessible is your school?

What improvements should be made?

NO
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LESSON 5: MENTAL HEALTH
TIME
ALLOTTED:

Minimum 1 class period. Can be used in conjunction with the
Action Planning section to take action to create safe spaces.

ESSENTIAL
QUESTIONS:

Is there a stigma attached to struggling with mental health? How
can we improve mental health in our schools and communities?

EXPECTED
OUTCOME:

To gain a deeper understanding of mental health. The goals are
to help students think critically about stigma in order to build
inclusion. Students will also learn about self-care and safe
spaces.

MATERIALS:

Colouring pages and materials: Link provided for free printing
Access to Internet for meditation music
Mental health stories from Time To Change: Link provided
Storyboard templates
Craft materials (cardboard boxes, popsicle sticks, colourful
paper)
Photo: Mental Health Conference, New Brunswick
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INTRODUCTION: MINDFULNESS

15 minutes

This activity is intended to give students an introduction into mental health and
mindfulness. Print off enough colouring pages for each student from the page
Happiness is Homemade. Ensure that there are 5-7 choices for students to choose
from. Put a meditative playlist on YouTube (there are plenty!). Give students 10
minutes to colour, listen, and relax. Encourage them to focus on breathing and
colouring. Talking should be kept to a minimum in order to feel the full
benefits.
After ten minutes has passed, ask the following questions:
How did the activity feel? What was helfpul?
Was it easy or difficult to completely relax? Were you able to focus on your
breath and on colouring, or did your mind sometimes wander?
Do you think integrating relaxation and breathing exercises into school
spaces can be beneficial?
Given the introduction, what do they think today's lesson will be about?
Alternate activity: Have students create their own meditative colouring book. See instructions here.

STORYTELLING: TIME-TO-CHANGE.ORG

10 minutes

Organize into pairs or small groups. Give each group a story, ensuring that you
provide a mix of perspectives (some may communicate experiences with stigma,
for example, while others might share positive experiences with inclusion and
social support). Before handing them out, explain that some of the content may
be potentially triggering or difficult to read.
While reading, have students discuss the following questions:
What is your first reaction to this story?
Do you think this happens or could happen in our school?
What could we do to reduce discrimination around mental health in our
school?
Once students have had a chance to share in pairs or groups, open the
discussion up to the class. Give students a chance to share insights or
perspectives, but ensure that participation in discussions is voluntary.
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STORYBOARDS

20 minutes

Using the storyboard template attached to the end of the lesson, have students
or student groups share the story they read. If the story was positive, highlight
inclusion. If the story was negative, have students change the ending. What
could have been done differently in order to disrupt discrimination and stigma?
Find a space either in the classroom (or the school) to display the storyboards.
This is a way for students to creatively demonstrate how inclusion is built using
true stories.

ASSIGNMENT
Individually or in small groups, students are to create their version of a 'safe
space.' Craft materials can be used to create small models. While creating their
space, students should consider the following questions:
What would the layout of your space look like? What furniture would you
include?
What activities or self-care resources would you like on hand? (Eg. journals,
books, music, worry stones, personal items)
What would the lighting be like? What would the walls look like?
What elements of a 'safe space' would help you feel welcomed and included?
Once students have created the space, have them write out their answers to the
following questions (give a minimum word length depending on the age level):
Describe your 'safe space.' What have you included and why?
Do you have spaces you can go to similar to what you described?
Are there ways to incorporate elements of your 'safe space' into your
bedroom, your classroom or parts of the school?
How can we build opportunities for self-care and safety in our school?
Activity has been adapted from 10 Art Therapy Activities You Can Try at Home, n.d.

- Nada; Halifax, Nova Scotia
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Storyboard: Mental Health

- Nada; Halifax, Nova Scotia
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LESSON 6: LGBTQ2S+

Lesbian, Gay, Bisexual, Trans, Queer/Questioning, Two Spirit, + denotes other identities on the gender
and sexuality continuum

TIME
ALLOTTED:

Minimum 2 class periods. Several activities have been provided
in order to allow you to choose which work best for your class.
Length can be adjusted accordingly.

ESSENTIAL
QUESTION:

How can students as a community promote and create a safe
space for LGBTQ2S+ youth?

EXPECTED
OUTCOME:

To break down barriers that exist for LGBTQ2S+ youth; to build
inclusive schools that celebrate all students, including LGBTQ2S+
youth. Students are expected to gain a deeper understanding of
terms and to be able to think critically about their school
environment.

MATERIALS:

Matching game (pages at the end of the lesson plan)
Access to Internet: links provided
School Checklist
Photo: Storytelling through song in Nunavut
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INTRODUCTION: MATCHING GAME

10 minutes

Have students get into groups of 3-4. Hand out the printed copies of the
matching game activity. Students are to match terms and definitions to the best
of their ability. After they have finished, review the correct answers. Where
there any terms that were new? Have they gained any new insights?
Note: Adapt this activity to meet the needs of your students, keeping in mind their ability to
maturely handle the content. Have a plan in place for addressing insensitive and offensive
comments.

VCY STORYTELLING VIDEO + DISCUSSION

5 minutes

1. Voices of Canadian Youth - Carter
Note: This video also corresponds with lesson on gender

After watching the video, ask students to consider the
following questions:
What stereotypes are operating in this situation?
If we imagine how Carter feels, what words come to mind?
How do you think our school is doing when it comes to LGBTQ2S+ inclusion?
Where do we have room for improvement?

CREATIVE STORYTELLING

10 minutes

Additional forms of storytelling can be found on our Social Changemakers
website. See two stories pertaining to sexual orientation:
Poetry Piece: A Manifesto

Coming Out: My Story

Consider reading them as a class or dividing students into groups, giving each
group a story to read before re-joining the class, so that students can share
what they've read.

- Nada; Halifax, Nova Scotia
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HOMOPHOBIA, HETEROSEXISM, AND
HETERONORMATIVITY

10-15 minutes

Take a few minutes to discuss with students the differences between
homophobia, heterosexism, and heteronormativity. While these terms are interrelated, they are very different. The distinction is important because there is a
false assumption that as long as fear and hostility (homophobia) are challenged,
we are doing "good enough." But heteronormativity plays a large role in
perpetuating inequity. In many ways, it is more difficult to challenge than
homophobia because it is innocuous, normalized, and the "default." People can
be adamantly against visible discrimination and still unknowingly contribute to
a heteronormative culture. (For more reading, see the article on Medium.com
titled, Understanding Heteronormativity)
Provide students with the following examples to see if they are able to clearly
understand the difference:
A gay student hears students whispering as he walks down the hallway; as he
passes, he hears a slur. HOmophobia
Before parent-teacher conferences, a teacher asks a student if their mom and
dad will be coming. Heteronormativity - the assumption is made that the
student has two heterosexual parents
A student feels unsafe using the locker room after gym class because they
know that they're likely to be made to feel uncomfortable. homophobia
A student applies for a summer job and is denied an interview because they
use the pronouns 'they/them'. Homophobia
A 10-year-old child who identifies as a girl comes home from school and tells
her sister about her new friend Adam (he/him). Her sister teases her about
having a 'boyfriend.' Heteronormativity - it is assumed that 'boys' and 'girls' are
never 'just friends'
Amari is a non-binary 23-year-old who is buying a plane ticket to Halifax.
When filling out their information, they notice that they must identify as
'Ms.', 'Mrs.', or 'Mr.' Heteronormativity - it is assumed that all individuals are
either male or female identifying
In the VCY video, what was Carter experiencing? Can your students think of any
other examples of heteronormativity?
- Nada; Halifax, Nova Scotia
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SCHOOL CLIMATE CHECKLIST

20 minutes +

Hand out the "School Checklist" at the end of this lesson plan. Full credit for
the checklist is given to Teaching Tolerance: Best Practices for Serving LGBTQ
Students. If they don't know the answer to some of the items, they are
encouraged to find an educator or administrator who can clarify (time
permitting). Alternatively, break students into groups and assign different
subsections of the Checklist.
Students can work on the checklist in pairs or small groups. As they complete
the checklist, they should consider the following questions:
On a scale of 1 (whoa, our school needs work) to 10 (our school is completely
rockin' it), how is the school doing? Is homophobia actively addressed? What
about heteronormativity?
Where is the biggest room for improvement? What could be changed?
After discussing in small groups, bring the discussion back to the whole class.
What did students notice? How is the school doing? Note that there does not
need to be agreement on how the school is doing - a single student identifying
a problem should be acknowledged.
Based on the issues identified, have students get into new groups based on the
issue they would like to address. For example, one group works to make sure
that all students are asked their pronouns on the first day of school. How can
they make that happen?
Use the Action Planning Guide located in the appendix. This can be assigned as
homework or as a multi-day activity. This can be adjusted as necessary to
include a research and presentation component.
ASSIGNMENT
Over the course of a week, have students critically watch one of their favourite
TV shows. While watching, they should identify at least three instances of
heteronormativity. This includes expectations of how 'boys' and 'girls' are
expected to act. Students can bring their examples to school for a class
discussion.

- Nada; Halifax, Nova Scotia
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REDNEGA
a person with no (or
very little) connection
to the traditional
system of gender, no
personal alignment
with the concepts of
either man or woman,
and/or someone who
sees themselves as
existing without
gender. Sometimes
called gender neutrois,
gender neutral, or
genderless.

a curiosity toward
experiencing attraction
to people of the same
gender/sex (similar
to questioning).

a gender expression
that has elements of
both masculinity and
femininity; occasionally
used in place of
“intersex” to describe a
person with both
female and male
anatomy, generally in
the form “androgyne.”

YNYGORDNA

ETACOVDA
YLLA

a person who actively
works to end
intolerance, educate
others, and support
social equity for a
marginalized group.

(typically straight
and/or cisgender)
person who supports
and respects members
of the LGBTQ
community.

SUOIRUCIB
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All definitions come from the following site: It's
Pronounced Metrosexual. Some have been shortened.

- Nada; Halifax, Nova Scotia

the assumption, in
individuals and in
institutions, that
everyone is cisgender,
and that cisgender
identities are superior
to trans* identities and
people. Leads to
invisibility of noncisgender identities.

a person who
fluctuates between
traditionally “woman”
and “man” genderbased behavior and
identities, identifying
with two genders (or
sometimes identifying
with either man or
woman, as well as a
third, different gender).

REDNEGIB

a medical term used to
refer to the
chromosomal,
hormonal and
anatomical
characteristics that are
used to classify an
individual as female or
male or intersex. Often
referred to as simply
“sex,” “physical sex,”
“anatomical sex,” or
specifically as “sex
assigned at birth.”

XES
LACIGOLOIB

LAUXESIB
a person who
experiences attraction
to some people of their
gender and another
gender. Bisexual
attraction does not
have to be equally
split, or indicate a level
of interest that is the
same across the
genders an individual
may be attracted to.
Often used
interchangeably with
“pansexual”.

YTIVITAMRONSIC
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All definitions come from the following site: It's
Pronounced Metrosexual. Some have been shortened.

- Nada; Halifax, Nova Scotia

GNITNESERP-ENILUCSAM
;GNITNESERP-ENINIMEF
a way to describe
someone who expresses
gender in a more
feminine/masculine way.
Often confused with
feminine-ofcenter/masculine-ofcenter, which generally
include a focus on identity
as well as expression.

a gender expression
descriptor that indicates a
non-traditional gender
presentation (masculine
woman or feminine
man); a gender identity
label that indicates a
person who identifies
outside of the gender
binary. Often abbreviated
as “GNC.”

the external display of
one’s gender, through a
combination of
clothing, grooming,
demeanor, social
behavior, and other
factors, generally made
sense of on scales of
masculinity and
femininity. Also
referred to as “gender
presentation.”

NOISSERPXE
REDNEG

REDNEGSIC
a gender description
for when someone’s sex
assigned at birth and
gender identity
correspond in the
expected way (e.g.,
someone who was
assigned male at birth,
and identifies as a
man). A simple way to
think about it is if a
person is not
transgender, they are
cisgender. The word
cisgender can also be
shortened to “cis.”

GNIMROFNOC
-NON REDNEG
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All definitions come from the following site: It's
Pronounced Metrosexual. Some have been shortened.

- Nada; Halifax, Nova Scotia

referring to the process of
a transgender person
changing aspects of
themself (e.g., their
appearance, name,
pronouns, or making
physical changes to their
body) to be more
congruent with the gender
they know themself to be
(as opposed to the gender
they lived as pretransitioning).

- Nada; Halifax, Nova Scotia

GNINOITISNART

1. an umbrella term to
describe individuals who
don’t identify as straight
and/or cisgender. 2. a slur
used to refer to someone
who isn’t straight and/or
cisgender. Due to its
historical use as a
derogatory term, and how
it is still used as a slur
many communities, it is
not embraced or used by
all LGBTQ people. The
term “queer” can often be
use interchangeably with
LGBTQ (e.g., “queer
people” instead of “LGBTQ
people”).

an umbrella term
traditionally within
Indigenous communities
to recognize individuals
who possess qualities or
fulfill roles of both
feminine and masculine
genders.

All definitions come from the following site: It's
Pronounced Metrosexual. Some have been shortened.

REEUQ

YTIVITAMRON
-ORETEH
the assumption, in
individuals and/or in
institutions, that everyone
is heterosexual and that
heterosexuality is superior
to all other sexualities.
Leads to invisibility and
stigmatizing of other
sexualities: when learning
a woman is married,
asking her what her
husband’s name is.
Heteronormativity also
leads us to assume that
only masculine men and
feminine women are
straight.

TIRIPS-OWT
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SCHOOL CHECKLIST
How well is your school meeting the needs of your LGBTQ2S+ students?

PROM/SCHOOL DANCES
Gender-inclusive language is used on all event communications including invitations.
Event organizers are educated about students’ right to attend events with a date other
than a student of the opposite sex and to wear clothing of their choice.
At least one member of the prom committee is designated the “inclusivity planner” to
ensure that every student feels welcome.

PRIVACY
School staff are never asked or required to reveal a students’ sexual orientation or
gender identity without the student’s permission—even to the student’s family.
School privacy policies explicitly assert the confidentiality of information pertaining to
students’ sexual orientations and gender identities.

POLICIES
My school’s anti-bullying policy includes language that specifically prohibits harassment
based on gender identity, sexual orientation and gender expression.
The policy gives examples of harassment based on actual or perceived sexual orientation
and gender identity.
The effectiveness of my school’s anti-bullying program is evaluated annually using
student and staff surveys (find an example at tolerance.org/tdsi/schools-survey).
Administrative forms and communications use gender-neutral language (singular "they,"
not “he or she”) and provide an opportunity for students to communicate their gender
identity. Updates are made as needed.
My school’s anti-discrimination policy states support for LGBTQ2S+ teachers and school
personnel.

CURRICULUM
My school’s health and sexuality education is inclusive of all sexual orientations and
gender identities. The curriculum does not take a heteronormative stance toward
sexuality and gender (i.e., assuming students only need to know about heterosexual
feelings and safesex practices.)
My school’s academic curriculum includes LGBTQ2S+ perspectives, voices, histories and
current events
My school’s library includes books and resources about LGBTQ2S+ individuals, history,
events and issues.
- Nada; Halifax, Nova Scotia

SCHOOL CHECKLIST
ANTI-BULLYING
My school has a designated anti-bullying coordinator as well as an anti-bullying task force.
Staff members are specifically trained to prevent and respond to bullying incidents
involving LGBTQ2S+ students.
The name and contact information for my school’s anti-bullying coordinator is posted in
the office, on my school’s website and in the student handbook.
My school communicates effectively and often with students, parents or guardians and
the community about school climate issues such as bullying.
Staff ensure that reactions to reports of harassment do not further stigmatize students
who were targeted for their real or perceived LGBTQ2S+ identities.
Teachers and administrators are educated about common bullying myths, such as the idea
that LGBTQ2S+ students are “asking for it” by expressing their sexual orientations or
gender identities.
Counseling staff is well-versed in LGBTQ2S+ issues.

SCHOOL CULTURE
My school’s dress code is inclusive of a diversity of gender expressions, including for
yearbook photos.
My school has gender-neutral restrooms and/or single stall bathrooms and private
changing areas.
Students can use bathrooms and locker rooms that correspond with their gender identity.
My school has a Gay-Straight Alliance or similar group that combats bullying and
harassment.
Within my school culture, other staff members are unafraid to be allies to
LGBTQ2S+ and gender nonconforming students.
LGBTQ educators and staff members feel safe to be “out” at work.
My school offers public praise or formal rewards for school staff members who
promote a safe and inclusive environment—for example: an “equity leader”
certificate at the end of the year.
Full credit for the content of this checklist is given to Teaching Tolerance: Best Practices for Serving LGBTQ Students.
Some content has been modified for Canadian context.
- Nada; Halifax, Nova Scotia
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LESSON 7: ACTION PLANNING
TIME
ALLOTTED:

Minimum 2 class periods. Several activities have been provided
in order to allow you to choose which work best for your class.
Length can be adjusted accordingly.

ESSENTIAL
QUESTION:

How can we identify barriers to inclusion that are facing our
communities, and how can we take steps toward meaningful
change?

EXPECTED
OUTCOME:

For students to develop a deeper, more critical understanding of
the social change process. Students are expected to be able to
more accurately identify barriers to inclusion and feel increased
confidence creating and implementing action plans for social
change.

MATERIALS:

Access to Internet: Social Changemakers videos
'How Inclusive is Your School' Survey
Action Planning Template (in Appendices)
Youth Participants in Yukon
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HOW INCLUSIVE IS YOUR SCHOOL? REFLECT

20 minutes

On the front board, create the following chart:

REFLECT

RECOGNIZE

RESPOND

As a class, take a moment to define the words diversity and inclusion. If a
community is diverse, does that automatically mean it is inclusive? Why not?
After opening up the room, watch the video 'Action Planning Introduction’ (4:18)
and ‘Part 1 – Reflect’ (1:45) . Afterward, have students work in groups of 2 or 3
to discuss the 'How Inclusive is Your School' survey, located at the end of this
lesson plan.
As a class or in small groups, brainstorm and reflect upon the Strengths,
Weaknesses, Opportunities and Threats in your school using a SWOT analysis. If
in small groups, have each group present their chart paper to the rest of the
class.
What are some Strengths of our school? Examples: Lots of clubs, great student
council, inclusive signs
What are some Weaknesses of our school? What are some areas that we need
to improve on? Examples: Same students always asked to be leaders, dress code
enforcement
Where are the Opportunities in our school? What are some options for new
experiences? Examples: Field trips, sports teams, good library and technology
What are the biggest Threats in our school? What are things that can cause
harm to students in your school (physically, emotionally or any area that may
hinder your learning)? Examples: Bullying, racist jokes and comments,
inaccessible spaces
- Nada; Halifax, Nova Scotia
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Either in small groups or as a class identify the top issue or top three issues you
would like to address as you move forward. The issue can expand, shift or
change completely as students move forward. List these in the 'REFLECT'
section of the 3Rs chart on the front board.

RECOGNIZE

20 minutes

Watch the video ‘Part 2 – Recognize’ (2:54)
For your most pressing issue, do a critical reflection on the causes (historical
and current). Put each question (listed below) on a large piece of chart paper
and hang them around the room. Have students perform a gallery walk and add
their thoughts to each sheet (graffiti-style). After it looks like everyone has had
a chance to visit each “station,” gather as a group to review, reflect and add any
clarifications or additional thoughts.
Are there any specific groups being targeted?
What stereotypes could be influencing the issue?
How have these groups been discriminated against in the past?
What systemic causes could be behind this issue persisting?
What are some obstacles to change?

RESPOND

20 minutes

Watch the video ‘Part 3 – Respond’ (7:01)
After watching the video, see if your students are able to distinguish between
charity and social change. Present the following scenarios to your class. If there
is any confusion, take a moment to unpack the terms a bit more:
Writing a letter to your local politician asking them to stop the pollution
from local industry that is making people sick. Social change
Taking part in an event to raise money for cancer research. Both - Raising
money for a cause is a form of Charity. However since this money is going
directly to funding cancer research, it is addressing the issue long term issue,
which is Social Change
Donating to a local food bank. Charity
Joining an organization that is fighting for an increase in minimum wage.
Social change
- Nada; Halifax, Nova Scotia
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Starting a petition against a corporation’s inequitable practices. Social change
Starting a Gay Straight Alliance or Positive Space Club at your school. Social
change
Starting a clothing drive to donate items to your local homeless shelter.
Charity
Starting a breakfast program at your school. Both - Starting a breakfast club
doesn’t address the root causes of poverty or food security which is why it could
be considered Charity. However, a breakfast program does help to increase the
success of all students, by providing students with nutritious food to help them
stay focused throughout their day.
Using your school announcements to educate others on diversity and equity
issues. Social change
Writing a blog post about a social change issue you are most passionate
about. Social change

Now that students have had a chance to dive into the difference between
charity and social change, what are some ways that they can RESPOND to the
inequity they've identified?
Take a moment to view our Social Changemakers mini-documentary about youth
in Toronto who are using poetry and spoken word to create inclusion:

Still from the Social Changemakers mini-documentary, by Mad Amendments
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What inequities are the students addressing in the video? What is their reach?
Do you think their message is effective?
Spoken word is just one of many ways that youth are speaking out against
discrimination and building communities that are diverse and inclusive. What
are some other ways that students might be able to make change? It doesn't
need to be as public or as big. Remind students that everyone has strengths and
passions - making change doesn't always mean being in the spotlight.
List ideas on the board. Help students organize into groups based on issues they
would like to address, reminding them that the example done as a class is only
one way of creating inclusion. Only one single person needs to care about an
issue in order for it to be important. Students do not need to focus on the same
barrier - a multitude of perspectives is what makes this powerful.
Once students have organized into groups, hand out the action planning
template located in the Appendices. This handout will guide students through
the action planning process.
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HOW INCLUSIVE IS YOUR SCHOOL?
1. Do you hear students using “that’s so gay” or “that’s so retarded” at your
school?
2. Does your school have a breakfast club or nutrition program?
3. In class, are accommodations made for students who learn differently? For
example: Some students are given more time to finish a test, different types of
assignments are offered to students to support the way they learn, teachers are
available should students require extra support.
4. Do all students get to go on school trips regardless of how expensive it is?
5. If a student makes a racist comment, how do others usually respond?
6. In gym class all students are able to participate fully regardless of their
physical ability or skill level?
7. Do male students ever whistle, catcall or make physical/sexual remarks about
female students?
8. If a same-sex couple were to walk down the hall of your school holding
hands, how accepted do you think they would feel?
9. Does your school have a gender-neutral or single-use accessible washroom?
10. Does your school have a Gay Straight Alliance (GSA) or club where LGBTQ+
identities feel safe and welcomed?
11. Are all religions celebrated or acknowledged at your school?
12. Are students in the applied stream treated equally to those in the academic
stream by all peers, teachers, and faculty?
13. Do students ever use the 'n' word at school? For example, when greeting a
friend or to target or to discriminate against someone?
14. Is your school fully wheelchair accessible? For example, are there wide
doorways, ramps to enter and exit a building, a working elevator, washrooms on
the main floor.
15. If a new student arrives at your school and is still learning to speak English,
how will they be treated?
- Nada; Halifax, Nova Scotia

APPENDICES
1. ACTION PLANNING TEMPLATE
2. USEFUL TERMS
3. ADDITIONAL RESOURCES
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ACTION PLAN
REFLECT: What is the issue?

RECOGNIZE: What are some of the causes. Dig deep - what's going on?

Respond: What can you do about it?
Issues around diversity and Inclusion can feel Really, really Big. The thing is, you don't need to solve it all today. Or this
year. Or alone. As a group, think of one aspect of this issue that you feel like you can tackle. For example, maybe I think
that my school could be more accessible for people with disabilities. I can't resolve the whole issue overnight, but I've
noticed an entrance without a ramp for wheelchairs and people who struggle with stairs. That's something I can fix - if I
can come up with a plan.

What is one aspect that you are really going to focus on?

Map out some skills
Everyone has different leadership skills. Being a leader and enacting change isn't just about who is the loudest - it takes
an entire team with different talents to create change. Identify some of the strengths your team possesses:

Creative

Good Speaker

Organized

Sense of Humour

Athletic

Good Writer

Connector

Technologically Savvy

Designer

Independent

Artistic

Loves to Read

Let's get down to the Details
Description of Project:

Venue or space needed:

Materials/Supplies needed:

Estimated costs/budget:

Who's Doin' What?
Role

Who's
Responsible?

Responsibilities

Let's MOVE!
Fill out the calendar below. Set loose deadlines that are realistic and that you can meet. It doesn't all need to fit into one
month! But this can get you started. Consider:
When will you meet? Weekly? Every other week? What day and time?
Do you need to set any meetings with teachers and/or
administrators?

How will you 'get the word out'? What needs to be scheduled in order
for that to happen?
Do you need to book space? who will take charge?

Month:
Sunday

Monday

Tuesday

Wednesday

Thursday

Friday

Identify one person who can help you carry out your plan (outside of your group):
Where are you going to keep track of information? How will you communicate?
Plan your next meeting! When & Where will it take place?
Who in your group will follow up with everyone and remind them to come to the meeting?
What are three goals you're setting for the next 7 days? They don't have to be big!

NOW GO OUT THERE AND GET 'EM

SAturday
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USEFUL TERMS

Most definitions are originally from the Ontario Ministry of Education
document, Equity and Inclusive Education in Ontario Schools: Guidelines for
Policy Development and Implementation. They have been adapted for Harmony
Movement's Educator's Equity Companion Guide (2014).

ABLEISM
Prejudice, stereotyping and discrimination directed against people
who experience developmental, emotional, physical, sensory or
health-related disabilities.
ADVOCATE
Someone who supports the rights of individuals with whom they
identify. Example: A person who identifies as a woman lobbying for
equal pay for women.
AGEISM
Prejudices, stereotypes, and discrimination directed against people
based on their age.
ALLY
Someone who supports the rights of others, even if they do not share
the same identity. They play a supporting role rather than taking the
spotlight. Example: A cisgender man at a Woman's March.
ANTI-BLACK RACISM
Prejudice, stereotyping and discrimination directed against people of
African descent.
ANTI-SEMITISM
Prejudice, stereotyping and discrimination directed against Jewish
people on the basis of their culture and religion.
CISGENDER
A person whose gender identity corresponds with their perceived
biological sex. For example, a cisgender woman identifies as a
woman and was assumed to be female from birth. Also referred to as
non-trans.
CISSEXISM
Prejudice, stereotyping and discrimination directed against people
who are not cisgender. Cissexism is also a set of assumptions or
beliefs that people who are cisgender are superior to people who are
not.
CITIZENSHIP STATUS-BASED DISCRIMINATION
Prejudice, stereotyping and dis-crimination directed against
individuals or groups based on their actual or perceived citizenship
status.
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CLASSISM
Prejudice, stereotyping and discrimination directed against
individuals or groups based on their actual or perceived wealth,
income, or socio-economic status (class).
COLONIALISM
A political process by which a foreign power dominates and exploits
an indigenous group or nation, appropriating land and other
resources. The European colonial period refers to a specific era of
European expansion into other continents between the 16th and 20th
centuries. During this period, European states established
settlements in distant territories and enforced economic, military,
political and cultural control in much of Africa, the Americas, Asia
and Australia. Colonialism is enacted through violence, theft, cultural
erasure and discrimination against First Nations, Inuit and Métis
peoples in Canada, and indigenous communities around the world.
DISCRIMINATION
Unfair or prejudicial treatment of individuals or groups on the basis
of race, ancestry, place of origin, colour, ethnic origin, citizenship,
creed, sex, sexual orientation, age, marital status, family status or
disability, as set out in the Ontario Human Rights Code or on the
basis of other, similar factors. Discrimination, whether intentional or
unintentional, has the effect of preventing or limiting access to
opportunities, benefits or advantages that are available to other
members of society. Discrimination may be evident in organizational
and institutional structures, policies, procedures, and programs, as
well as in the attitudes and behaviours of individuals.
DIVERSITY
The presence of a wide range of human qualities and attributes
within a group, organization or society. The dimensions of diversity
include, but are not limited to, ancestry, culture, ethnicity, gender,
gender identity, language, physical and intellectual ability, race,
religion, sex, sexual orientation and socio-economic status.
EQUITY
A condition or state of fair, inclusive and respectful treatment of all
people. Equity is different from equality; it does not mean treating
people the same without regard for individual differences. It focuses
instead on achieving the sameness of result, recognizing that each
individual has unique needs and social locations.
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ETHNOCENTRISM
The tendency to view others using one’s own ethnic group and
customs as the standard for judgment, and the tendency to see one’s
ethnic group, customs, language, social norms and beliefs as the best
or as neutral or normal. Other ethnic groups, customs, languages,
social norms and beliefs are viewed as inferior.
FAITHISM
Harmful beliefs, behaviours and institutional practices by a group or
person with power directed against specific groups based on their
faith or religious practice.
GENDER
A term that refers to social expectations around roles, behaviours and
activities considered appropriate to the social categories of “woman”
and “man” or “girl” and “boy”.
GENDER EXPRESSION
The various ways in which a person publicly expresses or presents
their gender. This can include behaviour and outward appearance
such as dress, hair, make-up, body language, name, and pronoun.
GENDER IDENTITY
How someone identifies their gender. Gender identity is a person’s
internal sense of self as male, female, both or neither and is different
from sexual orientation and from perceived biological sex.
HETEROSEXISM
An ideological system that assumes heterosexuality as a norm and
that assumes everyone to be heterosexual. Heterosexism leads to
prejudice, stereotyping and discrimination against people based on
their actual or perceived sexual orientation
HOMOPHOBIA
A wide range of negative, disparaging, or hostile attitudes, fears and
biases against gay, lesbian or bisexual identities and relationships,
and against people perceived as being LGBTQ. It may be overt or
unspoken. Homophobia functions in the context of heterosexism and
is enacted through prejudice, stereotyping, and discrimination.
INCLUSIVE EDUCATION
Education that is based on the principles of acceptance and inclusion
of all students. Students see themselves reflected in their curriculum,
in their physical surroundings and in the broader environment, where
diversity is honoured and all individuals are respected.
INCLUSION
An ongoing action of honouring and incorporating the diversity of
individuals and groups – their unique identities, needs and
contributions.
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INTERSECTIONALITY
When two or more forms of discrimination overlap, creating
interconnected barriers and multiple experiences of prejudice and
exclusion for the individual or group.
ISLAMOPHOBIA
Prejudice, stereotyping and discrimination directed against Muslims
or Arabs on the basis of their culture and religion.
LANGUAGE-BASED DISCRIMINATION
Assigning value to people based on their ability to speak Canadiandialect English. It harms or disadvantages people for being English
language learners, having a non-Canadian accent or speaking another
dialect of English.
LGBTQ
The initials used to refer to lesbian, gay, bisexual, trans, questioning and queer people. A broader range of identities is also sometimes
implied or may be represented more explicitly by the initials
LGBTTIQQ2SA, which stands for lesbian, gay, bisexual, transgender,
transsexual, intersex, queer, questioning, 2-spirited and asexual.
PREJUDICE
An attitude based on prejudgment or assumptions about a person or a
group of people.
PSYCHIATRIC STIGMATIZATION
Assigning value to people based on their psychiatric health status.
Psychiatric stigmatization is enacted through prejudices, stereotypes
and discrimination against people who have or who are perceived as
having psychiatric conditions. Common stereotypes about individual
psychiatric conditions or specific behaviours feed into this
stigmatization.
RACISM
A set of erroneous assumptions, opinions and actions stemming from
the belief that one race is inherently superior to another. It assigns
value to people according to how closely they fit a “white” or EuroCanadian ideal and disadvantages people who are perceived as
racialized.
SANISM
A system of discrimination that privileges certain behaviours and
ways of experiencing the world and categorizes these behaviours as
“sane.” It stigmatizes people who do not conform to these norms,
catego- rizing them as “insane” or not sane.
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SEXISM
A set of erroneous assumptions, opinions and actions stemming from
the belief that one gender is inherently superior to another. Sexism
operates in the context of patriarchy. Sexism is enacted through
prejudice, stereotyping and discrimination based on a person’s
perceived sex or gender.

SHADEISM
A set of erroneous assumptions, opinions and actions stemming from
the belief that one shade of skin colour is inherently superior to
another. Shadeism is a global phenomenon that operates in the
context of colonialism. It stems from the colonial idea that people
with a lighter skin tone are inherently superior to people with a
darker skin tone. Shadeism is commonly manifested within and
between racialized groups.
SIKHOPHOBIA
Prejudice, stereotyping and discrimination directed against individual
Sikhs or Sikhs as a group on the basis of their religion and/or culture.
STEREOTYPE
A false or generalized, and usually negative, conception of a group of
people that results in the unconscious or conscious categorization of
each member of that group, without regard for individual differences.
Stereotyping may be based on race, ancestry, place of origin, colour,
ethnic origin, citizenship, creed, sex, sexual orientation, age, marital
status, family status or disability, as set out in the Ontario Human
Rights Code, or on the basis of other, similar factors.
TRANSPHOBIA
A wide range of negative, disparaging or hostile attitudes, fears and
biases towards trans people, both transgender and transsexual.
Transphobia operates in the context of cissexism. Transphobia is
enacted through prejudice, stereotyping and discrimination on the
basis of perceived sex or gender identity.
XENOPHOBIA
A fear or hatred of outsiders or of their cultures and their customs. It
can manifest as a wide range of negative, disparaging or hostile
attitudes, fears and biases, which may be overt or unspoken.
Xenophobia operates in the context of colonialism, as it often rests
on the assumption that colonial populations are original inhabitants
and land owners. Xenophobia is enacted through prejudice,
stereotyping and discrimination against newcomers, refugees or
others who are perceived as “not belonging.
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ADDITIONAL RESOURCES
Teaching Tolerance
https://www.tolerance.org/
Includes lesson plans, classroom activities and more for various social justice topics
including ability, race, faith, etc.

GENDER
Canadian Women’s Foundation
www.canadianwomen.org
Includes various facts on gender-based violence, sexual assault, the wage gap and
leadership.
White Ribbon Campaign
www.whiteribbon.ca
Engage men by challenging the norms of masculinity and gender-based violence.
The Genderbread Person
www.itspronouncedmetrosexual.com/2018/10/the-genderbread-person-v4/
An edugraphic breaking down gender identity, expression, sex and sexual
orientation.
Using Gender Inclusive Language - Teen Vogue
www.teenvogue.com/story/how-to-use-gender-neutral-words
Provides examples of gender-inclusive language.

FAITH
Fighting Anti-Semitism Together (FAST)
www.fightingantisemitism.ca/
Has in-depth lesson plans on anti-semitism and beyond for Grades 6-12. Explores
human rights, stereotypes, genocide and anti-racism.
National Council of Canadian Muslims
www.nccm.ca
Tracks anti-Muslim incidents across Canada, also offer workshops.
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Golden Rule Poster - Scarboro Missions
www.scarboromissions.ca/product/golden-rule-across-the-worlds-religions
Shows an example of how the ‘Golden Rule’ is worded in many different religions.
Naseeha Muslim Youth Help Line
http://naseeha.org

RACE
Urban Alliance on Race Relations
www.urbanalliance.ca
Keeps an updated list of resources on various identities and backgrounds.
Doing the Right Thing - Canadian Race Relations Foundation
www.crrf-fcrr.ca/en/news-a-events/articles/item/26830-doing-the-right-thing
Has a variety of lesson plans going through the history of racism in Canada.
Stop Racism and Hate
http://antiracism.stopracism.ca/
Has loads of information on hate groups in Canada, reporting hate and how to deal
with racism.
Black Youth Helpline
www.blackyouth.ca

ABILITY
Rick Hansen Foundation
www.rickhansen.com/become-accessible/accessibility-resources
Get access to endless educator resources, accessibility grants and more.
Invisible Disabilities - Rick Hansen Foundation
www.rickhansen.com/news-stories/blog/lets-talk-about-invisible-disabilities
Blog post on the Rick Hansen Foundation website specific to invisible disabilities.
4 Ways to be an ally to people with invisible disabilities:
https://everydayfeminism.com/2014/09/ally-people-invisible-disabilities/
10 Ways to Avoid Everyday Ableism
https://everydayfeminism.com/2013/10/avoid-everyday-ableism/
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LGBTQ2S+
Rainbow Health Ontario
www.rainbowhealthontario.ca
Database of resources including creating safe spaces and caring for kids.
LGBT Youthline
www.youthline.ca
Confidential helpline for LGBT, also includes list of resources around various issues,
sexual health and LGBT inclusion.
Canadian Lesbian and Gay Archives
https://arquives.ca/
Collect books, papers, artifacts and highlight different present and historical figures
fighting for LGBTQ+ rights in Canada.
It’s Pronounced Metrosexual Blog
www.itspronouncedmetrosexual.com/
Includes activities, educational opportunities, edugraphics and blog posts around
LGBTQ+ issues.

MENTAL HEALTH
Warrior Within
https://warriorwithincurriculum.com
Youth created lesson plans on mental health.
Centre for Addictions and Mental Health
www.camh.ca/-/media/files/guides-and-publications/tami-teachers-guide.pdf
Talking about mental illness a guide for developing an awareness program for
youth.
Children’s Mental Health Ontario
https://cmho.org//
Includes facts around mental health as well as ways to get civically engaged and
take action.

64

VOICES OF CANADIAN YOUTH - ADDITIONAL RESOURCES

Canadian Mental Health Association
https://cmha.ca/document-category/mental-health
Looks at mental health and mental illness, provides various resources for children
and youth and breaks down specific types of mental illness including depression,
anxiety and eating disorders.
Classroom Mental Health - For High School
https://classroommentalhealth.org/in-class/classroom-climate/
Outlines how to incorporate mental health into classroom topics and create an
open, accepting classroom climate. Addresses issues like communication, wellness,
stigma and stress reduction.
Everyday Mental Health Classroom Resource - ETFO - For Elementary School
https://smh-assist.ca/emhc/
This resource supports elementary educators to incorporate mental health practices
into their classroom routines.

INDIGENOUS RECONCILIATION
We Matter
https://wemattercampaign.org/
Indigenous youth-led organization supporting Indigenous youth, collections of
stories of youth across Canada, also has educational resources.
Native Land
https://native-land.ca/
Helps identify the traditional territory, languages and treaties across North America
by location.
We are All Treaty People Resource Kit - OISE
www.oise.utoronto.ca/abed101/we-are-all-treaty-people/
Online module on treaty rights, colonialism and reconciliation.
National Centre for Truth and Reconciliation
http://nctr.ca/educators.php
Residential Schools and reconciliation educational resources.
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CLASS/SOCIO-ECONOMIC STATUS
Teaching Tolerance
www.tolerance.org/topics/class
Through classroom activities empower students to understand income and resource
disparity.
The Green Bottle
www.thewildgarden.ca/uploads/6/2/5/2/62528699/greenbottleslidingscale1024x969.png
Provides concrete examples of classism and what socio-economic privilege looks
like.
7 Reasons Why Class is a Feminist Issues - Everyday Feminism
https://everydayfeminism.com/2014/09/class-is-a-feminist-issue/
Quick article breaking down the importance of class and how it intersects with
other issues including sexism and racism.

ACTION PLANNING
Action Guides - TakingITGlobal
https://www.tigweb.org/action-tools/guide/
Resources designed to help turn your ideas into reality. General and specific guides
for different issues.
Laidlaw Foundation
https://laidlawfdn.org/
Laidlaw Foundation invests in innovative ideas, convenes interested parties, shares
its learning and advocates for change in support of young people being healthy,
creative and fully engaged citizens.
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